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ABSTRACT: Religion and education are two powerful forces that have profoundly shaped African societies
throughout history. This article explores the intricate relationship between religion and education in Africa, tracing their
historical intersections, contemporary dynamics, and future prospects. From indigenous knowledge systems and Islamic
scholarship to Christian missionary schools and modern faith-based institutions, religion has been both a facilitator and
a challenger in Africa’s educational development. While religious organizations have played a crucial role in expanding
access to education and promoting moral values, tensions remain in areas such as gender equality, curriculum content,
and the balance between secularism and spiritual beliefs. Through a critical analysis of case studies from Nigeria, South
Africa, Kenya, and Senegal, this study highlights the diverse ways religion influences educational policy, access, and
practice. It concludes by emphasizing the need for inclusive, interfaith dialogue and policy frameworks that harmonize
religious diversity with Africa’s educational goals for sustainable development.

KEYWORDS: Religion, Education, Africa, Faith-based Schools, Missionary Education, Islamic Education,
Indigenous Knowledge, Religious Influence, Curriculum Development

I. INTRODUCTION

Africa is a continent rich in cultural, spiritual, and intellectual diversity. Religion and education are two powerful
pillars that have historically shaped and continue to influence African societies at both the individual and institutional
levels. Religion in Africa encompasses a wide range of belief systems, including traditional African religions,
Christianity, Islam, and newer spiritual movements, all of which have significantly influenced educational ideologies,
policies, and practices (Brown & Hiskett, 2021). Education, meanwhile, remains a fundamental tool for human
development, social integration, and national transformation. The relationship between these two domains is complex
marked by both synergy and tension.

The historical evolution of education in Africa is deeply rooted in religious traditions. Before the advent of colonialism,
African societies relied heavily on informal education systems embedded within indigenous religious and cultural
practices. These systems emphasized community values, respect for elders, spiritual rituals, and moral training. With
colonization came the introduction of Western education, largely driven by Christian missionary efforts, while Islamic
education continued to thrive in North and West Africa. This dual development fostered a deeply entrenched
relationship between faith and learning (Ogara, 2024; Chidester, 20006).

In the modern era, religion continues to play a pivotal role in shaping educational experiences and outcomes across the
continent. Faith-based schools are prominent in many African countries and often enjoy high levels of trust and
academic performance. At the same time, religious ideologies influence curriculum design, teacher conduct, student
behavior, and even national education policies (Agbiji & Swart, 2015; Haar & Ellis, 2006). In some contexts, this
interplay promotes peace and moral development; in others, it can generate division, conflict, and systemic inequality.
For instance, in Nigeria, religious education has been identified as a potential catalyst for promoting peace and
harmony, especially in regions with high interfaith tensions (Egwu, n.d.). Yet, there are also cases where religious
extremism has led to the disruption of educational systems, such as in the northeastern part of the country. Similarly,
South Africa’s post-apartheid education system has struggled to balance religious inclusivity with the ideals of a
secular, democratic state (Chidester, 20006).

Understanding the dynamic interplay between religion and education is vital in addressing contemporary challenges

and fostering social cohesion in African societies. This article explores the historical, cultural, and political dimensions
of religion’s role in African education. Drawing on scholarly insights and case studies from various countries, it aims to
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highlight both the opportunities and challenges presented by this relationship, while advocating for inclusive, peace-
oriented, and contextually relevant educational reforms (Appiah-Thompson, 2020; Mukwedeya, 2022; Atsani &
Hadisaputra, 2024; Nganga Paul, 2008).

II. HISTORICAL BACKGROUND

The historical intersection of religion and education in Africa is deeply rooted in the continent’s diverse cultural and
spiritual landscapes. Long before colonial influence, African societies had indigenous education systems closely tied to
their traditional religious beliefs. These systems were informal but comprehensive, focusing on moral instruction,
vocational skills, initiation rites, and communal responsibilities. Knowledge was passed down orally through elders,
priests, and custodians of tradition, ensuring that religion and education were seamlessly intertwined in daily life
(Ogara, 2024).

With the advent of Islam in North and West Africa around the 7th century, a more formal system of religious education
emerged. Islamic scholars established Qur’anic schools (madrasas), which focused primarily on Arabic literacy and
religious instruction. These institutions significantly contributed to the spread of literacy and scholarly culture across
regions such as Mali, Nigeria, Senegal, and Sudan. Timbuktu, in present-day Mali, became a renowned center of
Islamic learning, producing notable scholars and vast collections of manuscripts (Egwu, n.d.; Atsani & Hadisaputra,
2024).

The arrival of Christian missionaries during the colonial era introduced Western-style education systems across sub-
Saharan Africa. Missionary education was motivated by both evangelical zeal and the belief that literacy was essential
for reading the Bible and spreading Christian values. Mission schools played a pivotal role in shaping the formal
education systems of many African countries, laying the foundations for modern curricula, teacher training, and school
administration. However, this form of education was often exclusive, favoring converts and aligning closely with
colonial objectives (Chidester, 2006; Agbiji & Swart, 2015).

Colonial authorities collaborated with Christian missions to promote Western education while marginalizing
indigenous knowledge and Islamic institutions. This created long-lasting divisions and tensions between different
religious communities, with education often becoming a battleground for cultural dominance. In some regions, such as
East Africa, Islamic schools were left out of colonial education funding and policy-making, leading to disparities that
persist to this day (Nganga Paul, 2008; Brown & Hiskett, 2021).

Despite these challenges, both Christianity and Islam played transformative roles in expanding access to education
during the colonial period. Churches and mosques served as educational hubs, and religious leaders were often the first
advocates for formal schooling in rural communities. Religion also helped shape the values embedded in education,
emphasizing discipline, respect for authority, and moral uprightness (Mukwedeya, 2022; Appiah-Thompson, 2020).

Post-independence efforts to reform education systems often struggled to balance secular state goals with the religious
identities of diverse populations. While many African nations declared education a right and sought to secularize
curricula, religion remained a powerful influence, both as a source of identity and as an educational provider. European
development agencies and religious NGOs continued to shape educational discourse, particularly around the role of
faith in development (Haar & Ellis, 2006).

Thus, the historical backdrop of religion and education in Africa is characterized by a complex evolution from
indigenous systems rooted in traditional beliefs, through Islamic and Christian religious schooling, to the contemporary
struggle to harmonize faith and modern education. This foundation continues to shape present-day debates on the role
of religion in African educational development and policy.

III. CONTEMPORARY RELIGIOUS LANDSCAPE

Africa’s religious landscape today is marked by remarkable diversity, reflecting centuries of historical evolution,
cultural exchange, colonization, and internal reform. The continent is home to three dominant religious traditions
Christianity, Islam, and Traditional African Religions, each contributing uniquely to societal values, education systems,
and social transformation efforts.
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Christianity, brought extensively by European missionaries during the colonial era, has grown exponentially,
particularly in Sub-Saharan Africa. The continent now houses some of the fastest-growing Christian populations
globally. Churches, especially those aligned with Pentecostal, Evangelical, and Catholic traditions, play a vital role in
shaping educational frameworks through the establishment of faith-based schools and universities. These institutions
not only offer academic training but also integrate religious teachings that influence moral development and character
formation among students (Brown & Hiskett, 2021).

Similarly, Islam has deep historical roots in Africa, particularly in North, West, and parts of East Africa, where it
predates European colonialism. Islamic education, especially in the form of Quranic schools (madrasas) and the
Almajiri system in countries like Nigeria has long been a medium of religious and moral instruction. While these
systems are respected for their preservation of Islamic traditions, they also face challenges in aligning with modern
educational standards and human rights discourses (Atsani & Hadisaputra, 2024; Ogara, 2024).

Traditional African Religions remain influential, especially in rural and ethnically homogeneous communities.
Although not always formalized into structured educational systems, these belief systems emphasize community-based
learning, oral traditions, initiation rites, and moral education rooted in ancestral values. The spiritual worldview of
traditional African religions often intersects with modern education, either through syncretism or cultural resistance,
highlighting the complexity of integrating indigenous beliefs with formal schooling (Nganga Paul, 2008; Chidester,
2006).

Notably, the contemporary African religious space is witnessing increasing pluralism and religious interaction, which
has profound implications for educational institutions. In some countries, such as South Africa, education policies
attempt to accommodate multiple religious expressions by introducing religious education as a subject that fosters
inclusivity and understanding (Chidester, 2006; Mukwedeya, 2022). However, in regions where one religion dominates
socio-political life, education may become a site of contention, as competing religious ideologies struggle for influence
over curriculum design and public school governance (Agbiji & Swart, 2015).

Moreover, religion remains deeply entwined with identity politics, cultural nationalism, and inter-group relations,
affecting the way children are socialized through schools. In contexts where interfaith tensions have escalated into
violence, such as Northern Nigeria education has been disrupted, with extremist factions rejecting Western education
altogether. Groups such as Boko Haram explicitly link religious ideology with resistance to state-sanctioned schooling,
underscoring how religion can be both a tool for empowerment and a source of division (Egwu, n.d.; Haar & Ellis,
2006).

In sum, Africa's contemporary religious environment is both dynamic and influential in shaping the educational
landscape. The presence of multiple faith systems presents an opportunity for interreligious dialogue, moral
development, and holistic education, but it also calls for careful policy design to ensure religious harmony, inclusivity,
and academic freedom (Appiah-Thompson, 2020; Ogara, 2024).

IV. RELIGION AS A DRIVER OF EDUCATION

Religion has played a pivotal role in shaping the educational landscape across Africa, serving as both a foundational
motivator and structural provider of learning institutions. From early Islamic and Christian teachings to contemporary
faith-based schooling systems, religious organizations have historically positioned themselves as custodians of
knowledge, literacy, and moral development.

1. Faith-Based Institutions and the Expansion of Education

Religious bodies, particularly Christian missionaries and Islamic scholars, were among the earliest providers of formal
education in Africa. Christian missionary societies established schools across West, East, and Southern Africa during
the colonial era with the goal of evangelization and literacy development. These schools not only taught religious
doctrines but also provided secular education, including reading, writing, arithmetic, and vocational skills (Brown &
Hiskett, 2021). Simultaneously, Islamic education systems, particularly in North and West Africa, emphasized Quranic
studies and Arabic literacy, promoting early educational access in regions where Western schooling had yet to take root
(Haar & Ellis, 2006).
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In Nigeria, for example, Islamic schools (madrasas) and Quranic learning centers have historically contributed to mass
literacy, particularly in the northern regions. Similarly, missionary schools in the southern parts of the country became
the bedrock of Western education, producing early African elites and civil servants (Ogara, 2024).

2. Religion’s Moral and Ethical Framework in Education

Religion provides an ethical and moral framework that complements academic instruction. Faith-based schools often
emphasize values such as discipline, honesty, humility, and respect principles that are essential for personal and
community development. This moral reinforcement is often missing in purely secular institutions. According to Egwu
(n.d.), religious education, particularly in secondary schools, has the potential to foster peace and harmony by instilling
values that discourage violence, discrimination, and social unrest.

3. Gender Inclusion and Social Advocacy

Religious institutions have also contributed to gender inclusion and the advocacy for girls' education. In various parts of
Africa, faith-based organizations run schools specifically targeted at empowering girls and marginalized communities.
Churches and mosques have supported scholarships, boarding facilities, and community awareness programs aimed at
increasing school enrollment and retention for young girls, particularly in rural or conservative settings (Agbiji &
Swart, 2015).

In conflict-prone areas, where formal government presence may be limited, religious schools often remain the only
stable educational institutions available. Religious leaders and clerics, through their influence and trust within
communities, advocate for the right to education as a divine and moral responsibility (Appiah-Thompson, 2020).

4. Peacebuilding and Conflict Resolution Through Education

Religion-driven education has also become a platform for peacebuilding and reconciliation. Educational curricula
within religious institutions often incorporate teachings on peace, tolerance, and coexistence. These principles are vital
in multi-ethnic and multi-religious African societies that have experienced intercommunal conflicts. As Atsani and
Hadisaputra (2024) observed, the transformation of peace education within Islamic education curricula is helping to
shift community mindsets toward nonviolence and mutual respect.

In South Africa, the post-apartheid education system has integrated religion education in a way that promotes social
cohesion and diversity. Chidester (2006) highlights how religion education became a strategic tool for building a
transformational state that embraces cultural and religious plurality.

5. Religious Education as a Pathway to Unity

In the broader African context, religious education serves as a catalyst for national unity by promoting shared values
and collective identity. As Mukwedeya (2022) notes, African philosophical principles such as uBuntu have been
integrated into comparative education to promote peace, global citizenship, and shared living. When adapted within
religious contexts, such teachings help students develop a balanced view of faith, humanity, and social responsibility.
Nganga Paul (2008) further supports this by exploring how inter-religious integration between communities, such as
the Sinai Church and Bahai Faith in Tanzania, utilized religious education to overcome historical divisions and foster
social transformation.

Religion continues to be a vital driver of education in Africa providing infrastructure, moral guidance, advocacy for
inclusion, and a foundation for peace and unity. While challenges remain, especially in balancing religious and secular
education, the positive influence of religious institutions in expanding access to education and building cohesive
societies is undeniable.

V. TENSIONS BETWEEN RELIGION AND EDUCATION

Despite the positive contributions of religion to educational development in Africa, significant tensions persist between
religious beliefs and formal educational systems. These tensions arise from historical, cultural, and ideological clashes,
particularly in multi-religious and ethnically diverse societies. They often affect curriculum development, gender
access, secularism, and educational policy, sometimes leading to disharmony and underdevelopment.

One major area of tension is the conflict over curriculum content. In many African societies, religious groups have
resisted the inclusion of topics such as evolution, reproductive health, and gender equality in school curricula. For

IJARETY ©2025 |  AnISO 9001:2008 Certified Journal | 1346



http://www.ijarety.in/

International Journal of Advanced Research in Education and TechnologY (1JARETY)

{’} lJ E RETY | ISSN: 2394-2975 | www.ijarety.in| | Impact Factor: 8.152| A Bi-Monthly, Double-Blind Peer Reviewed & Refereed Journal |

|| Volume 12, Issue 3, May-June 2025 ||

DOI:10.15680/IJARETY.2025.1203086

instance, Christian and Islamic schools may reject scientific explanations of human origin that conflict with creationist
beliefs. This ideological clash can limit students’ exposure to critical scientific knowledge and hinder their academic
and intellectual development (Brown & Hiskett, 2021).

Gender inequality, deeply rooted in certain religious interpretations, also presents a significant challenge. In
conservative communities, especially in parts of Northern Nigeria and some Islamic societies, female education is often
limited by religious norms that emphasize domestic roles for women (Ogara, 2024). While Islam itself promotes
education for all, cultural and patriarchal distortions of religious teachings have sometimes led to discriminatory
practices. These restrictions not only deny girls access to quality education but also reinforce cycles of poverty and
illiteracy.

Another source of tension is resistance to secular education. In several communities, particularly among religious
purists, secular schooling is viewed as morally corrupt or incompatible with spiritual development. For example,
certain radical Islamic groups such as Boko Haram have explicitly attacked Western-style education, branding it as
“haram” or forbidden (Nganga Paul, 2008). These extremist ideologies have led to the destruction of schools,
abductions of students, and the disruption of educational systems in regions like northeastern Nigeria, causing
psychological trauma and deterring school enrollment, especially among girls.

Furthermore, the absence of a unified religious education policy leads to confusion and marginalization. In South
Africa, for instance, integrating religion into a secular, post-apartheid curriculum posed challenges due to the diversity
of religious expressions. This created debates over whether religious instruction should be mandatory or elective, and
whether it promotes inclusivity or deepens societal divides (Chidester, 2006).

In addition, some religious leaders view modern education as a threat to traditional authority and moral values. This
perception contributes to intergenerational tensions, where elders advocate for strict religious upbringing while younger
generations lean toward liberal, globally influenced educational content. These generational conflicts often manifest in
policy debates and parental resistance to school reforms aimed at inclusivity and gender sensitivity (Appiah-Thompson,
2020).

Religion can also hinder peace-building efforts within educational spaces when it is used to legitimize violence or
exclusion. The manipulation of religious identity in school environments, whether through unequal funding of faith-
based schools, sectarian bias in hiring teachers, or exclusion of certain religious groups breeds distrust and disharmony
among learners (Agbiji & Swart, 2015). In contrast to this, scholars argue that religious education, if framed correctly,
can be a vehicle for promoting peace and harmony (Egwu, n.d.; Atsani & Hadisaputra, 2024).

Another notable tension lies in the exclusion or marginalization of indigenous African religions in formal educational
discourse. While Christianity and Islam dominate school curricula and religious instruction, traditional African spiritual
systems are often sidelined, perceived as primitive or irrelevant. This exclusion not only erodes cultural heritage but
also promotes a narrow worldview that does not fully reflect the continent's religious diversity (Haar & Ellis, 2006).

Finally, there is the issue of policy and governance tension, as religious organizations often lobby for influence over
national education systems. This creates friction between state actors and religious institutions, especially when
government policies aim to modernize education in ways that appear to conflict with faith-based values (Mukwedeya,
2022).

These tensions illustrate the complex relationship between religion and education in Africa. While religion has the
potential to enrich moral and civic education, unaddressed ideological conflicts and systemic inequalities may continue
to challenge the integration of faith and learning in African educational systems.

VI. CASE STUDIES

To deeply understand the intersection between religion and education in Africa, we examine four representative
countries: Nigeria, South Africa, Kenya, and Senegal. These case studies illustrate both the historical foundations and
contemporary dynamics shaping educational systems influenced by religious ideologies and institutions.
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1. Nigeria: The Dual System of Faith and Formal Education

Nigeria represents one of the most religiously diverse and populous countries in Africa. It has a long-standing dual
educational system: the Western Christian missionary schools in the south and the Islamic educational model (Almajiri)
in the north. While Christian missionaries significantly influenced the spread of formal education in the south, Islamic
schools, especially Quranic learning centers, were prevalent in the northern regions (Ogara, 2024).

Despite the historical value of both systems, tensions exist, particularly due to educational disparities and religiously
motivated resistance to secular curricula. In response, efforts have been made to integrate religious values into
mainstream education to promote harmony and peace (Egwu, n.d.).

2. South Africa: Post-Apartheid Religious Education and the State

In South Africa, religion in education has undergone significant transformation. Post-apartheid educational reforms
emphasized inclusivity, multiculturalism, and religious tolerance. The government implemented a policy of Religion
Education, aimed at fostering respect for religious diversity while maintaining a secular curriculum framework
(Chidester, 2006).

This shift reflects the state's commitment to developing “a transformational society” through balanced educational
content. Christian, Muslim, Hindu, Jewish, and African traditional faiths are all represented in the curriculum, yet
challenges around implementation and community acceptance persist.

3. Kenya: Faith-Based Advocacy for Rural and Girls' Education

Kenya has seen active involvement of religious organizations, particularly the Anglican Church of Kenya (ACK),
Catholic Church, and Islamic charities in education provision. These groups not only established schools but also
served as key players in promoting girls’ education and peace education in rural areas (Appiah-Thompson, 2020).

Religious leaders in Kenya are often respected community figures, and their influence has been used constructively to
advocate for gender equity and social justice in educational access. This collaboration between government and
religious institutions has significantly enhanced outreach in underserved communities.

4. Senegal: Reforming the Daaras (Quranic Schools)

Senegal, a predominantly Muslim country, has long relied on Daaras, or Quranic schools, to educate children. While
these schools promote religious knowledge, they have faced criticism for limited academic content and child welfare
concerns. The Senegalese government, in partnership with religious leaders and NGOs, has launched reforms to
integrate math, science, and literacy into the Daara system (Atsani & Hadisaputra, 2024).

This blended model is intended to preserve religious tradition while preparing students for participation in the modern
workforce. It’s a progressive approach that aligns with broader social transformation goals in Africa (Agbiji & Swart,
2015).

Visual Representation: Faith-Based vs. Secular Schools

The graph below shows the estimated number of faith-based versus secular schools in four case study countries,
highlighting the significant role of religion in educational infrastructure:

IJARETY ©2025 |  AnISO 9001:2008 Certified Journal | 1348



http://www.ijarety.in/

International Journal of Advanced Research in Education and TechnologY (1JARETY)

I | ISSN: 2394-2975 | www.ijarety.in| | Impact Factor: 8.152| A Bi-Monthly, Double-Blind Peer Reviewed & Refereed Journal |
LJARETY

|| Volume 12, Issue 3, May-June 2025 ||

DOI:10.15680/IJARETY.2025.1203086

Comparison of Faith-Based and Secular Schools in Selected African Countries
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This comparison emphasizes how religion continues to shape access to education across Africa. In some countries like
Nigeria and Kenya, faith-based institutions account for a large portion of school infrastructure.

VII. INTERSECTIONS OF RELIGION, POLITICS, AND EDUCATION

The interplay between religion, politics, and education in Africa reveals a dynamic and, at times, contentious
relationship that continues to shape national identity, policy formulation, and social cohesion. Religion, being a
powerful force in African societies, often intersects with political ideologies and state governance, particularly in the
educational sphere. In many African countries, religious institutions and leaders have historically wielded significant
influence over educational structures and policies.

One of the most notable ways religion intersects with politics and education is through policy advocacy and curriculum
development. In Nigeria, for instance, religious bodies such as the Christian Association of Nigeria (CAN) and various
Islamic councils have consistently lobbied the government to ensure that religious education is prioritized within the
national curriculum (Ogara, 2024). This advocacy extends to debates over the content of moral instruction, the
separation of religious from secular knowledge, and the degree of state funding allocated to faith-based schools.

In South Africa, the post-apartheid government’s transformation agenda saw religion being positioned as a means of
fostering social justice and reconciliation through education. The state reimagined religion education as a civic tool for
promoting tolerance and democratic values rather than mere religious instruction. This repositioning highlights how
religious education can serve as a platform for national unity and political transformation (Chidester, 2006).

Religious leaders also play a strategic political role in shaping educational discourse. Their endorsements often sway
public opinion and can legitimize or challenge government decisions on education. For example, in parts of Nigeria’s
North Central region, religious figures have mobilized community support for peaceful coexistence and harmonious
schooling environments, thereby influencing regional education policy indirectly (Egwu, n.d.).

Moreover, the politicization of religion has, in some instances, contributed to educational disharmony and exclusion. In
Tanzania, the historical integration of the Sinai Church and the Baha’i Faith in Ipapa reveals how religious identities,
when entangled with political affiliations, can complicate efforts at unified educational reform. This case illustrates that
religious diversity, without inclusive governance, can result in fragmentation rather than transformation (Nganga Paul,
2008).
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Faith-based organizations also wield political influence through their control of educational infrastructure. Churches,
mosques, and mission agencies own and operate a significant number of schools across Africa, giving them leverage in
negotiations with the state. This leverage allows religious institutions to influence teacher recruitment, the nature of sex
education, and the inclusion of religious holidays in academic calendars (Brown & Hiskett, 2021).

In some contexts, this intersection fosters peacebuilding and social cohesion. The principle of uBuntu, for example, as
practiced in Southern Africa, promotes a shared sense of humanity and community responsibility in education. Political
frameworks that embrace uBuntu alongside religious diversity create fertile ground for inclusive citizenship education
(Mukwedeya, 2022).

However, the intersection of religion and politics in education is not without tension. Concerns over indoctrination,
favoritism towards specific faiths, and the marginalization of minority beliefs often arise. The transformation of peace
education within Islamic curricula, for instance, reflects both the challenges and opportunities of aligning religious
teachings with national educational goals (Atsani & Hadisaputra, 2024).

Finally, international relations also shape these intersections. European and African cooperation in development has led
to new frameworks in which religion is recognized as a legitimate partner in educational advancement, thus reshaping
the political landscape of faith-based education on the continent (Haar & Ellis, 2006).

In sum, the intersection of religion, politics, and education in Africa is a multifaceted terrain marked by both
collaboration and contestation. Recognizing the influence of religious institutions and leaders in political and
educational spaces is critical for shaping inclusive, peaceful, and development-oriented policies.

IX. CONCLUSION

The intersection of religion and education in Africa is both historically rich and dynamically complex. From pre-
colonial indigenous education systems to the contemporary integration of faith-based institutions, religion has
consistently shaped educational philosophy, access, and policy across the continent. The influence of religious
institutions, whether Christian, Islamic, or rooted in traditional African belief systems continues to play a vital role in
promoting literacy, moral development, and social cohesion (Ogara, 2024; Chidester, 2006).

While religion has acted as a catalyst for peace and character formation in schools, it has also been a source of tension
when religious dogma clashes with national curricula, gender equality initiatives, or secular frameworks. The dual
potential of religion to inspire unity or incite division underscores the need for a balanced and inclusive approach to
education. In regions such as Nigeria and South Africa, religious education has proven instrumental in fostering
harmony and moral consciousness among students, even amid socio-political and ethnic challenges (Egwu, n.d.; Agbiji
& Swart, 2015).

Moreover, religious philosophies such as uBuntu and Islamic teachings on peace have been crucial in shaping peace
education models that prioritize mutual respect and coexistence (Mukwedeya, 2022; Atsani & Hadisaputra, 2024). In
the face of global and local challenges including extremism, intolerance, and systemic inequality, education systems
must leverage the constructive values embedded in religious traditions to promote intercultural dialogue, empathy, and
critical thinking (Appiah-Thompson, 2020; Nganga Paul, 2008).

Looking forward, educational policies across African nations should emphasize religious literacy that fosters
understanding rather than indoctrination. Stakeholders including governments, religious leaders, educators, and civil
society must collaborate to build curricula that uphold human rights while honoring religious and cultural diversity. A
pluralistic educational model that encourages critical engagement with religion can strengthen civic values and national
unity (Brown & Hiskett, 2021).

Ultimately, the role of religion in African education is not to be marginalized nor uncritically glorified. Instead, it

should be understood as a powerful social force that, when aligned with the goals of inclusive education, can contribute
meaningfully to peacebuilding, development, and the holistic formation of African youth (Haar & Ellis, 20006).
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